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1. Panic: How do | move learning online (in a matter of days)?

>

Overwhelmed systems, students, teachers, pedagogical centres

> Tech issues: Putting out fires - setting up systems - accessing tools - meeting online

2. Survival: How do I survive the online semester (and outlive the pandemic)

>

Surviving teaching and learning from your home during a pandemic (being a parent,
partner, daughter and teacher/learner at the same time)

From hitting the panic button to streaming the classroom or recording your teaching...
focus on practical problems and activating the students

Technology work but does it qualify as teaching and learning? Or: you do not become a
good baker because you have an oven bought some flour and yeast

3. Development: How do we develop learning environments and evolve as teachers

>
>

Learning is more than turning on screens & mics or having access to materials/videos
From streaming the classroom and survival teaching to preparing and scripting valuable
online education as well as developing and nurturing a learning environment
Educational practices for online communication, collaboration and community



EMERGING RESPONSES BY
HIGHER EDUCATION TO COVID-19

>

The initial focus was on transitioning content to an online environment, and
not necessarily worrying about the online pedagogy (Crawford et al, 2020)
Thinking about pedagogy has certainly taken a back seat, in a situation
where transitioning to online delivery in itself poses its challenges.

Designing for the long haul with continuous monitoring needs to be thought
into the response: "Universities undergoing a rapid change period need to be
conscious of their ability to continuously monitor the quality of the learning
design” (Crawford et al, 2020)

Additionally “general skillsets” are “needed to professionally design and offer
online/ virtual education”.

An unintended positive consequence is that “high education will become
significantly more accessible as universities think about how to move all of
their programming online, including counseling, student life, career
development, etc.” according to Gaidi Faraj, Dean of African Leadership
University (DePetrio, 2020)




HYBRID &
POST-DIGITAL?




Hybrid originates from Latin and has its roots in biology where it refers to cross-fertilization
or the fusion of separate parts or species into a new one. Accordingly, it is heterogeneous of
origin or composition but simultaneously a new composite. A hybrid such as a mule is

Nneither a donkey-horse nor a horse-donkey, but something other, a new composite; a mule.

Hybridization is a process that describes the amalgamation process of developing a hybrid.

Hybridity is a phenomenon which describes the relationship between hybrid (composite)
and hybridization (process). The concept of hybridity today represents a wide connotative
field with both highly specialized meanings as well as vague and imprecise interpretations.

Hybrid lifelong learning utilizes the concept of hybridity to dissolve dichotomies between
e.g. offline/online, digital/analogue, formal/informal learning in a process towards creating
new forms of lifelong learning.

Post-digital: Post-digital implies the abandonment of the fetishization of the (digital) new
and the maintenance of traditional dichotomies (online learning). Post-digitalization
constitutes a close fit with the emerging hybridization of lifelong learning environments. In a
post-digital environment, hybrid learners move fluently across materials, spaces, tools,
formats and networks within a hybridized learning environment. (Ngrgard, forthcoming)



As such, hybridity promotes horizontal connectedness across activities and
subjects inside and outside the formal learning environment (Instance &
Dumont, 2010).

@

Through such hybrid entanglement learners become engaged in
real-world contexts, professional development and authentic complex tasks
and challenges that invoke active learning processes (Konings et al., 2005; @
Baartman & De Bruijn, 2011) to reduce the gap between education, worklife
and society by creating integrated and merged connections between

formal learning, professional practice and the public sphere. @ @

Based on this, a learning environment can be considered hybrid if it
facilitates an entanglement along the axes of learner-professional,
institution-society, thinking-tinkering, open-closed, informal-formal
contexts, onsite-online, acquisition-performance (Hilli, Ngrgard, Aaen, 2019).

‘In contrast to contemporary forms of workplace simulations,
work-integrated learning and so on [..] hybrid learning environments seek to
integrate and merge learning and working' (Zitter & Hoeve, 2012, p. 23).



HYBRID DIMENSIONS IN LIFELONG
LEARNING & POST-DIGITAL HLE

SOME POSSIBLE DIMENSIONS
Hybrid strata 1 Online Onsite
Hybrid strata 2 External Internal
Hybrid strata 3 Campus Society

Hybrid strata 4 Open Closed

Hybrid stratas ~ Synchronous Asynchronous

Hybrid strata6 Academia/ life Work/ life
Hybrid strata 7 Digital Analogue

Hybrid strata x Y Z




HYBRID LEARNING ENVIRONMENTS FOR
LIFELONG LEARNING IN A POST-DIGITAL WORLD

3 dimensions
HLE FOR THE PUBLIC:
0] Public webinars / OERs
HLE IN THE PUBLIC: Open institutions / courses

Exam exhibitions Societal /citizen projects

Project websites
Workplace / community
projects or activities 03 02

HLE WITH THE PUBLIC:

Integrating practitioners
/professionals / partners
Learn / work with the public



HYBRID
POST-DIGITAL
LEARNING
ENVIRONMENTS?

Presenting student
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KOGNITION & PADAGOGIK
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Student viewing

Student viewing from home

from home

(Bengtsen & Ngrgard, 2018)




HYBRIDIZING LIFELONG LEARNING?

Dimension

Onsite/
online

Synchronous/
asynchronous

Open/
closed

skal i med give eleverne og feardi

der:[...] gor dem fortrolige med dansk kultur og historie, giver dem forstéelse for andre

lande og kulturer, bidrager til deres forstéelse for menneskets samspil med naturen og

fremmer den enkelte elevs alsidige udvikling.
Stk. 3. Folkeskolen skal forberede eleverne til deltagelse, medansvar, rettigheder og pligter i
et samfund med frihed og folkestyre. [...]"
-Folkeskoleloven, 2015
o] er etuddrag fra den forste og beerende del
af hele folkeskoleloven. Den dikterer hvad alle de mindre dele af folkeskolen skal straebe
hen imod. Det er ogsé her min studiegruppes og mit design projekt udspringer af. Gennem
de sidste maneder har min studiegruppe og jeg undersagt den daglige praksis og udfort
diverse workshops i forskellige danske folkeskoler. Vores human centered design
perspektiv gjorde at vi satte ud for at undersoge hvordan eleverne selv oplevede deres
hverdag i skolen, og deres udbytte heraf (Giacomin, J. 2014). Et af de fund vi hurtigt gjorde
os var at eleverne folte at deres tid i skolen og deres fritid var to separate storrelser. Det de
larte i skolen mente de ikke at de kunne bruge derhjemme. Dette gjorde at vi i starten af
vores projekt arbejdede med meget at give eleverne “en stemme”. Denne stemme har s i
lobet af flere iterationer udviklet sig til at hjeelpe til elevernes demokratiske dannelse, og
laere dem hvordan de kan gore deres indflydelse geeldende. Dette har vi forsogt at gore
gennem et undervisningsforleb som vi i gruppen har skabt, med minecraft som beerende
platform for elevernes projekter. Jeg har valgt dette emne af flere grunde. Som beskrevet i
det indledende citat i afsnittet forefindes der ogsa et centralt krav til at der foregér en
" L . "
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Hybrid ingredients 1

Group room
Slack / Discord

Lectures
Video recordings

Twitter talks
Slack threads

jormalsparagral 0g Undersogelse

ﬂ Rikke Toft Nor.
12.jun. 2016

Er det et problem? hvorfor? hvad siger
andre om dette? ligger der en
motivation af en problemstiling heggy
eller?

ﬂ Rikke Toft Nor.
12. jun. 2016

hvad er en stemme og hvorfor er det
vigtigt at forsage at sorge for at elever
har en stemme i skolen - hvordan
haenger det fx sammen med
formalsparagraffen ovenfor?

Rikke Toft Nor...
R 12 jun.2016

Huis jeg ikke ved hvorfor det er vigtigt
med den der stemme og hvad den er -
s kan jeg heller ikke se hvorfor jeres
undervisningsforlob er vigtigt - og jeg
ved stadigvaek ikke hvad problemet

Hybrid ingredients 2

Apartment
Videoconf /7 G docs

Online workshop
Academic blogs

Webinars /7 Websites
Lectures /7 LMS

Hybrid ingredients 3

Cafe /7 Campus
Webinar / Blogs

G doc dialogues
Open peer-review

Open docs / blogs
Exams / portfolios
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1. Hybrid knowledge requires hybrid learning
environments

In designing for hybrid learning the hybrid learning
environment needs to be both open and open-ended.
This requires hybrid and open materials, technologies
and set-ups as well as diverse and heterogeneous
pedagogy and learning activities. Within hybrid
learning environments there is the opportunity for
hybrid knowledge to form and emerge as ‘vibrant

matter’ in dialogue with known unknowns or even Al e

unknown unknowns.




2. Hybrid doing requires the dissolution of dichotomies

The composition of a hybrid learning space is simultaneously
the decomposition of dichotomies to intentionally create
something new. Designing for hybrid doing is to approach the
different interactions and experiences that make up the
activities, spaces and outputs in the learning environment as
an alchymist aiming to create gold through hybridization
processes. It is an environment for intentionally engaging in
lifelong learning through experimenting together to co-create
new breeds of knowledge.




3. Hybrid being requires value-sensitive spaces
The emergence of hybrid being in hybrid learning environments
requires a value-based and value-sensitive space. Hybrid learning
environments influence the hearts, hands, heads and habits of the
hybrid lifelong learners. Hybrid learners carry with them an ‘ethics of
hybridity’ - The values flowing from the heart of the environment and
interactions shape the hybrid being of the lifelong learner. As new
learning environments are formed, we must make sure they are not
sinister cold-hearted hybrids but kind-hearted hybrids honourmg the
purpose of learning.




4. Hybrid learning collectives demands breadth and depth

A hybrid learning environment is made for and by the collective of
hybrid lifelong learners that breathe, live, and learn together in the
environment. It is an environment with wide walls for co-creation,
collaboration and working together in hybrid partnerships, teams and
collectives and as a community of citizens in society. It is an environment
with depth for being present for each other and in the world by
opening up to each other, opening up for lifelong learning, and for

engaging the world in open ways. [ 4 ‘
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5. Hybrid learners exist in hybrid ecologies
and ecosystems

The fusion of dimensions and values into a hybrid learning environment
creates a vibrant intimate ecological niche for hybrid lifelong learners
to think, do and be together. A hybrid learning environment sprawls
across an array of technologies, activities and spaces to constitute an
open ecosystem where new formats, forms and formations emerge. The
ecosystem is ‘a hybridizing home’ for lifelong learning nurturing a
particular formation of heads, hands, hearts and habits of lifelong
learners that together constitute value-based vision-driven attltudes,
approaches and assets for hybrid lifelong learning.




POST-COVID-19 POST-DIGITAL )
HYBRID LIFELONG LEARNING?
@

1. Developing valuable post-digital learning environments requires hyb
thinking and pedagogy: Hybrid and open materials, technologies and set-ups +
Diverse, open and heterogeneous hybrid pedagogy and hybrid learning activitie @
2. Post-digital pedagogy should aim to dissolve dichotomies and create =~
hybrid learning formats: Designing for valuable hybrid teaching and lec @ , @
to approach the different ingredients & dimensions that make up the ac
spaces and outputs as an alchymist aiming to create gold through hybridization
processes.
3. Creating a hybrid ecosystem for lifelong learning with depth & breadth:
Nurturing hybrid learners Heads, Hands, Hearts & Habits through value-based
vision-driven attitudes and approaches to SOTL (Scholarship of teaching and
learning).



Amoroso, C. (2014). Hybrid by Choice: Increasing Engagement in a High Enrollment Course. Hybrid Pedagogy. Retrived from:
http://hybridpedagogy.org/hybrid-choice-increasing-engagement-high-enrollment-course/

Arvanitakis, ]. & Hornsby, D. (ed.) (2016). Universities, the citizen scholar, and the future of higher education. New York: Palgrave Macmillan.
Barnett, R. (2018). The ecological university. A feasible utopia. London & New York: Routledge.

Baartman, L. K. J., & de Bruijn, E. (2011). Integrating Knowledge, Skills and Attitudes: Conceptualising Learning Processes Towards
Vocational Competence. Educational Research Review, Volume 6, p. 125-134

Bengtsen, S. S., & Norgard, R. T. (2018). Didaktiske implikationer og principper ved global online inter-universitetsundervisning og hotseat
tutorials. Kognition & Paedagogik, Volume 28, Number 108, p. 68-83.

Burrows, S. (2017). Paradigms in Academe: On the Digital Motherhood, and Location-Nonspecific Work. Hybrid Pedagogy. Retrived from:
http://hybridpedagogy.org/paradigms-in-academe/

Cook, J., Ley, T., Maier, R., Mor, Y., Santos, P, Lex, E., ... Holley, D. (2015, September 23-25). Using the hybrid social learning network to
explore concepts, practices, designs and smart services for networked professional learning. In Y. Li, M. Chang, M. Kravcik, E. Popescu, R.
Huang, & N.-S. Kinshuk Chen (Eds.), State-of-the-Art and Future Directions of Smart Learning, Proceedings of International Conference on Smart
Learning Environments (ICSLE 2015), Sinaia, Romania. Lecture Notes in Educational Technology. Heidelberg, Germany: Springer-Verlag, GmbH.

Feenberg, A. (2009). Postdigital or Predigital?. Postdigit Sci Educ Volume 1, p. 8-9.

Feyerabend, P. (1999). Conquest of abundance. A tale of abstraction versus the richness of being. Chicago: University of Chicago Press.



Hall, S. & Villareal, D. (2015). The Hybrid Advantage: Graduate Student Perspectives of Hybrid Education Courses. International Journal of
Teaching and Learning in Higher Education, Volume 27, Number 1, p. 69-80.

Hilli, C., Nergard, R. T., & Aaen, J. H. (2019). Designing Hybrid Learning Spaces in Higher Education. Dansk Universitetspaedagogisk Tidsskrift,
Volume 15, Number 27, p. 66-82

Instance, D. & Dumont, H. (2010). Future directions for learning environments in the 21th century. In: H. Dumont, D. Instance, F. Benavides
(eds.), The nature of learning: using research to inspire practice. Paris: OECD, p. 317-40.

Khalili, H. (2020). Online interprofessional education during and post the COVID-19 pandemic: a commentary. Journal of Interprofessional
Care, Volume 34, Number 5, p. 687-690.

Kohls, C., Képpe, C., Pedersen, A. Y., & Dalsgaard, C. (2018). Outside in and inside out: new hybrid Education Patterns. In: Proceedings of
the 23rd European Conference on Pattern Languages of Programs (p. 1-9). Association for Computing Machinery. ACM International Conference
Proceeding Series, Number 21.

Kapchan, D., & Strong, P. (1999). Theorizing the Hybrid. The Journal of American Folklore, Volume 112, Number 445, p. 239-253.

Koénings, K.D., Brand-Gruwel, S. & van Merriénboer, ].].G. (2010). Towards more powerful learning environments through combining the
perspectives of designers, teachers, and students. British Journal of Educational Psychology, Volume 75, Number 4, p. 645-660.

Koppe, C., Norgard, R. T., & Pedersen, A. Y. (2018). Towards a pattern language for hybrid education. Proceedings of the VikingPLoP 2017
Conference, p. 1-18



LeBlanc, P. (2020). COVID-19 has thrust universities into online learning—how should they adapt? Education Plus Development, Brooking.
Retrieved from: https://www.brookings.edu/blog/education-plus-development/

Meydanlioglu, A., Arikan, F. (2014): Effect of Hybrid Learning in Higher Education. World Academy of Science, Engineering and Technology
International Journal of Social, Behavioral, Educational, Economic, Business and Industrial Engineering, Volume 8, Number 5.

Moor, M. G., (2020). Q&A: A founder of distance education weighs in on its educational benefits, University of Wisconsin-Madison News.
Retrieved from: https://news.wisc.edu/qa-a-founder-of-distance-education-weighs-in-on-its-educational-benefits/

Negroponte, N. (1998). Beyond digital. Wired, January 12. Retrieved from: http://www.wired.com/wired/archive/6.12/negroponte.html.

Norgard, R.T. & Bengtsen, S. (2016). Academic citizenship beyond the campus: A call for the placeful university. Higher Education Research &
Development, Volume 35, Number 1, p. 4-16.

Bengtsen, S. S., & Norgard, R. T. (2018). Didaktiske implikationer og principper ved global online inter-universitetsundervisning og hotseat
tutorials. Kognition & Paedagogik, 28(108), 68-83.

Neorgard, R. T., Mor, Y., & Bengtsen, S. S. (2019). Networked learning in, for, and with the world. In: A. Littlejohn, J. Jaldemark, E.
Vrieling-Teunter, & F. Nijland (eds.), Networked professional learning: emerging and equitable discourses for professional development (p. 71-88).
Springer. Research in Networked Learning

O'Byrne, W., & Pytash, K. (2015). Hybrid and Blended Learning: Modifying Pedagogy Across Path, Pace, Time, and Place. Journal of
Adolescent & Adult Literacy, Volume 59, Number 2, p. 137-140.

Pedersen, A. Y., Norgard, R. T. & Koppe, C. (2018). Patterns of Inclusion: Fostering Digital Citizenship through Hybrid Education.
Educational Technology & Society, Volume 21, Number 1, p. 225-236.


https://pure.au.dk/portal/da/persons/soeren-smedegaard-ernst-bengtsen(e859039e-b324-4949-9e60-e94234e636ff).html
https://pure.au.dk/portal/da/persons/rikke-toft-noergaard(7ea51688-948e-4f12-b171-c78e1a649b8c).html
https://pure.au.dk/portal/da/publications/didaktiske-implikationer-og-principper-ved-global-online-interuniversitetsundervisning-og-hotseat-tutorials(d8c25fa7-26e4-42dd-b71a-25eb52e1385e).html
https://pure.au.dk/portal/da/publications/didaktiske-implikationer-og-principper-ved-global-online-interuniversitetsundervisning-og-hotseat-tutorials(d8c25fa7-26e4-42dd-b71a-25eb52e1385e).html

Rahm, L. & Skageby, J. (2014): Making Change: Producing hybrid learning products. Hybrid Pedagogy. Retrived from:
http://hybridpedagogy.org/making-change-produsing-hybrid-learning-products/

Rorabaugh, P. (2013). The Hybrid Scholar. Hybrid Pedagogy. Retrived from: http://hybridpedagogy.org/hybrid-scholar

Stommel, J. (2012) Hybridity part 2, what is hybrid pedagogy? Hybrid Pedagogy. Retrieved from:
http://www.digitalpedagogylab.com/hybridped/hybridity-pt-2-what-is-hybrid-pedagogy/

Shumar, W. & Robinson, S. (2018). Universities as societal drivers: Entrepreneurial interventions for a better future. In Bengtsen, S.E. &
Barnett, R. (eds.). The thinking university. A philosophical examination of thought and higher education. Cambridge: Springer Publishing, p. 31-46.

Spiller, N (2009) Plectic architecture: towards a theory of the post-digital in architecture. Technoetic Arts: A Journal of Speculative Research
Volume 7.

Taffel, S. (2016). Perspectives on the postdigital: Beyond rhetorics of progress and novelty. Convergence, Volume 22, Number 3, p. 324-338.

van Merriénboer, J. J. G., Kirschner, P. A., & Kester, L. (2003). Taking the load off a learner’s mind. Instructional design for complex learning.
Educational Psychology, Volume 38: p. 5-13.

White, D (2009) Postdigital: Escaping the Kingdom of the New. Tall blog. Retrieved from:
http://tallblog.conted.ox.ac.uk/index.php/2009/06/19/postdigital-escaping-the-kingdom-of-the-new/

Zitter, I. & Hoeve, A. (2012). Hybrid Learning Environments: Merging learning and work processes to facilitate knowledge integration and
transitions. OECD Education Working Papers, Number 81. OECD Publishing



